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Vraagstukke waarmee swartmense, onder andere, te kampe het,
behels die volgende (vergelyk Hoofstuk 1):
* armoede
* hc'ngersnoc,d
* verlatenheid.
Hoewel voorgemelde probleme ook deur ander bevolkingsgroepe
ondervind word, word veral swartmense ernstig daardeur
beinvloed. Die toestand word vererger deur die feit dat die
swart bevolking grotendeels ongeletterd is en dus uitgelewer is
aan werkgewers wat geletterdheid as voorvereiste stel.
Armoede het hulpeloosheid tot gevolg by voorgemelde deel van die
bevolking. In hierdie studie is die radio egter as motiverings-
medium geidentifiseer,· deurdat dit swartmense oortuig om
betrokke te raak by selfhelpaktiwiteite of -organisasies.
Die radio het as medium egter tekortkominge en velerlei probleme
word nie daardeur aangespreek nie. Hoewel weinig tot op hede
oor die radio as medium onderneem is, beskik dit onteenseglik
oor die potensiaal om, saam met ander media (bv kassette, ens),
grootliks tot werksmotivering by te dra.
(i i i>
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1USE OF THE RADIO IN EDUCATIONAL PROGRAMMES FOR DEVELOPMENT
CHAPTER 1
THE PROBLEM, PURPOSE AND METHOD OF STUDY
1.1 Introduction
This dissertation is intended to serve the needs of any
individual, agency or organisation that wishes to become
involved in a development programme designed to uplift the
level of destitution or deprivation of a particular group of
people.
This study focuses on thE needs of the South African rural
Black popUlation. To date, many people and organisations have
been addressing the problem of poverty, but because of the
vastness of this problem their efforts can be compared to the
proverbial drop in an ocean. Most rural people still live in
abject poverty. They are not just relatively poor, but they
are living on the rugged edge of sheer survival and their
numbers are growing rapidly (Leonard and Marshall, 1982:1).
2To develop any so~iety, ways and means suitable to it should
be used, based on strategies that are realisti~, attainable
and meaningful. Su~h strategies must assist people in finding
sel f-understanding, improved sel f-image, a feel ing of
signifi~an~e, expanded awareness of a new experien~e which can
lead to a better understanding of the life-sustaining elements
of their environment.
Given the facts as they are, the question arises whether
te~hnology, and especially radio, can play an important role
in fostering development. The goal for any technology is to
solve existing problems. Technology, however, is not composed
only of machinery as it embodies knowledge and varying amounts
of skilled and unskilled labour.
1.2 Background to the problem
1.2.1 Nature and extent of rural deprivation
A casual survey of rural areas in parts of Bophuthatswana,
Lebowa-Kgomo, Natal, ZUluland and the Transvaal reveal
staggering proportions of landless and near landless rural
families. They lack the basic needs and resources.
3Unemployment and under-employment are the order of the day.
It is spreading and is in the increase. Poor health, poor
water supply, poor sanitation and nutritional conditions are
coupled with high infant m~rtality. Population growth which
despite the heavy urban migration will still be high in these
areas by the year 2000 (Wilson & Mamphela, 1989:36).
But, owing to the Lac k of employment opportunities, as work
does not happen from nowhere or exist in a vacuum. Work has
to be created. In spite of South Africa having a capitalist
economy, we find that employers are few and far between.
Although the
most useful
ability to read and write is not necessarily the
skill to earn one's living, it becomes important
when work is scarce and employers make literacy the first
criterion for selecting employees. The majority of rural
people can't read or write, and therefore can't get work and
it is therefore difficult for them to earn their daily bread
(Haralambos & Heald, 1988:230; Wilson & Mamphela 1989:87).
In South Africa poverty is deep and widespread. Poverty is
therefore significant because of the damage it inflicts on
those who have to endure it. It brings about psychological
despair. Malnutritious adults cannot be effective. They
cannot even think for themselves. An unemployed man who lives
in Transkei who was interviewed by Wilson and Mamphela
(1989:84) said this about himself:" I cannot say anything
about .my future now because my heart is now 'dead' since I am
not working ••• ".
4Children are worse off. It would be a fallacy to expect them
to attend school regularly on empty stomachs. If they do
attend they· would be definitely under-performers.
Possibilities of these children to drop out of school are
great, thus swelling tha problem. Work provides the most
vital and important means for man to fulfil his basic needs,
his individuality and humanity (Haralambos & Heald, 1988:160).
Statistics (Brian and Pottinger, Sunday Times, 1980:15) reveal.
the following:
* more than 607. of S.A. Blacks live below the subsistence
level (817. in the homelands are in dire-poverty)
* the number of people living in poverty has increased from
13 to 15 million, while the number of destitute people has
risen drastically in the last 10 years
* population pressures are so intense in some homelands that
merely to launch a programme of genuine agrarian reform
with freehold tenure would require the dispossession of
thousands of people
* the diet of most black people today is worse than it was
in the days of their grandparents
* black children are eight times more likely to die before
their first birthday.
51.2.2 Ineffectiveness of radio programmes
What is needed in solving current and future underdevelopment
problems is nothing less than a quantum leap, a revolutionary
change. Development programmes must increasingly look more to
the application of mass media and modern technology - mass
communication, mass transmission techniques and educational
radio (Bishop, 1986:184).
1.2.2.1 Radio and development programmes
Radio is the resource that is not adequately utilised and
explored extensively. Research on the use of radio is not
done on a continuous basis. It can therefore be assumed that
it is now a forgotten and neglected medium. It does appear
that there is less research conducted on instructional radio.
To prove the effectiveness of radio was done in earlier
periods but this was only evaluative. This later merged with
communication research in its concern with listener
measurement problems. By the end of World War II to date,
radio research was/is virtually dead. This is in part,
because the need to evaluate them has seemed less urgent.
Radio is mostly taken for granted (Bates, 1984:20).
Radio is a resource with tremendous potential, but, there is
no extensive research on radio as a complementary tool for
teaching. Current media research seems to be concentrating
6on the newer media such as television and computers.
Nevertheless, there is evidence that students do learn from
radio instruction (Crisell, 1986:161).
1.2.3 The potential of radio
A UNESCO survey (Clark, 1986:453) of radio in 110 countries
shows that about 6 500 hours of educational programmes are
broadcast each week. This seems large until one realises that
this is less than 3% of total radio broadcasting time. For an
hour of educational broadcasting, four times as many hours are
devoted to popular music, serial drama and news. Audience
studies indicate that the audience of open-circuit educational
broadcasts are typically not large or devoted. The problem is
to make:
* the programmes fit for local needs
* it possible for listeners to.do something about the advice
they get from the programme.
Poor people are mostly illiterate and a combination of media
which might include radio, aUdiovisual (that is a luxury they
do not have) and people is likely to accomplish more than one
medium by itself. Bishop (1986:26) found that neighbourhoods
informed by all available media had significantly higher
acceptance rates than neighbourhoods where fewer means of
communication existed, or were used.
7Gillespie (1981:8) compared radio only campaigns in Iran with
a campaign that combined radio with other forms of
communication. He found that they were both effective, but a
combination had greater response.
A combination of media and interpersonal communication is
likely to be more effective than either alone. Information in
any medium is likely to be passed along by interpersonal
channels to extend the medium and usually formalises the
interpersonal component in the form of field workers,
organised groups or community meetings.
1.2.4 Limi ted impact of rural development pro.Jects
Rural development must be a description of the whole strategy
of growth. The approach to development and the 'prism through
which all policies are seen, JUdged and given priority
(Jamison, 197B:128).
Rural development in South Africa has a problem. It
concentrates on one aspect of under-development which is
agriculture. This does not embrace every aspect of the rural
undeveloped community (Wilson & Mamphela, 1989:123).
Rural communities lack functional literacy skills. It is
quite true that the written word can be a window to the world
beyond the village, but this would mean that the development
programme should start by addressing linguistic and literacy
skills in order to have a high degree of mobility.
The right combination would
do not have the right
combinations that could lead to
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Bishop (1986:80) maintain that Education in its broadest sense
does not only create specific skills but also attitudes about
the desirability of certain activities. These attitudes
become more important in fostering economic development.
Development programmes also
infrastructural and resource
successful implementation.
include:
* a commitment
* administrative skills
* resources.
Successful implementation would depend upon commitment to
programme goals and the capacity necessary to achieve them.
Diverse kinds of programmes are a problem on their own,
because they make different kinds of demands. The benefits of
some programmes are easy'to divert from the poor majority for
whom they are intended. Some programmes use more resources or
Identification
require more compl ex attr ibutes and sk ills than others.
of attributes like commitment and the capacity
in the social system to carry them requires analysis of both
central and local organisations, a factor which is not easy to
do in terms of the nature of these organisations.
9Development programmes do not have the capability of covering
all 'needy' communities. Host of them are aimed at certain
identifiable sub-groups in the local population such as:
* small farmers, craftsmen and entrepeneurs
* older girls and women
* unemployed 'out of school' youth
* members and leaders of community organisations such as
co-operative farmers societies and local councils.
Those people who are out of reach due to the geographic
situation and illiteracy and extreme poverty are left out, and
in terms of statistics, these constitute the massive problem
of poverty this study attempts to address.
In a pioneering article addressing the problem of inadequacies
of development programmes, Reynolds (1986:12-20) suggested
that development programmes needed to broaden the
opportunities for individual social groups and territorial
organised communities at local and intermediate levels, to
mobilise human capabilities and resources on an integrated
basis for common social and economic benefits.
State spending
misdirected.
apportioned do
transformation
in rural
State
suggest
of rural
areas is grossly inadequate and
spending and the way budgets are
that there is little interest in the
societies and rural life <Wilson &
Hamphela, 1989:287).
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development is known to be central to
national economic
Equitable
balanced,
ordinarily
rural
sustained
difficult to achieve. Over
growth but extra-
the last decade, a
It can be argued that many attempts to reach the poor
were entrusted to organisations with little genuine
to effective organisational structures or to the
attempts have been made, and only a few have
A large number of the failures derive from the
about the importance and subtlety of organisational
great many
succeeded.
naivette
design.
majority
commitment
real long-term needs of the rural poor (Leonard & Marshall,
1982:222).
support
outside
None
world
of the development projects can move without substantial
financially, logistically and technically without
support. All development projects in Africa and the
over were either initiated by outside donors or the
government. All these were either pilot projects,
experimental or a government project which ceased to exist as
soon as its time has come to an end. The Niger project, for
example, stalled after the government mentioned that it won't
continue to support it. A Senegal lTV Station UNESCO helped
to build collapsed when the UNESCO project ended. The
Tanzanian Health Campaign, despite its success was
discontinued because of fears that, amongst other things,
participants would lose interest and drop out of the programme
(Mcanany, 1981:140).
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There is a need to make development programmes self-sustain-
ing. A real danger with such projects is that once the
training organisations withdraw from the area, the project
collapses. Logistically they are designed to give people
skills so that they can -fend for themselves, otherwise the
following happens:
* enthusiasm declines
* attitudes of the participants change. Those appointed as
monitors or group leaders develop attitudes about their
conditions of service, and then quickly express
dissatisfaction
communication media,
*
people generally lose patience
especially radio.
with a one way
Derman and Paultney (1989:49) are engaged in rural development
work and they showed that the people who were the target of
the development programmes:
* quickly fell back into despair whenever difficulties arose
* tended to blame other people for the problems and
difficulties.
As a result an enormous amount of time and energy was required
to keep on motivating them.
Lack of local expertise is a serious problem. This results to
undue dependance on external involvement and funding. Some
local programmes which have collapsed or ceased to exist
because of this are:
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* the Health Service Development Unit based in Tinswalo
Hospital in Acornhoek in the Northern Transvaal
* the Cape Town Clinic which Was taken over by the Defence
Force in June 1986 and has since ceased to exist
* the Mahatmi Ghandi Clinic in Natal has collapsed since the
political unrest in August 1985 (Wilson ~ Mamphela,
1989:293).
The culture of poverty tends to perpetuate poverty since its
characteristics can be seen as the mechanism which maintains
poverty. Attitudes of fatalism and resignation lead to
acceptance of the situation, and are psychologically not
geared to take full advantage of the changing conditions or
increased opportunities which may occur in their life-time
(Haralambos ~ Heald, 1988:154,155 and Leonard, et al.,
1982:167-176).
rurthermore,- development _ programmes are by their very nature
short-term projects. They are meant to help people acquire
the necessary knowledge and skills, and when the target group
can stand on their own, the external developers are supposed
to withdraw.-
1.2.5 Limitation of radio as a medium
Radio is not the ideal means for instruction in a work skill.
Typically, skills of this kind are best acquired through
observation and guided imitation in a face to face setting or
13
on the job or schoo:>l workshop. Moreover, such skills are
seldom taught by radio or any other means (Curzon, 1985:64).
Radio does not have a functioning immediate feedback system.
Radio systems tend to be message creation centres that have no
knowledge of what is happening in the field at the time the
broadcast is being made.
A mass medium like Radio, presents problems for the active
participation of its audience. Yet, participation is one of
the commonly invoked goals of rural development projects
(Crisell, 1986:5). This, however, does not negate the fact
radio can involve its auditors mentally. Stories and songs,
for example, can totally absorb the interest of the listener.
Radio can thus have a meaningful role in both the short-term
and long-term success of the development- programme. But the
use of radio is fraught with difficulties.
Its codes are purely auditory, consisting of speech, music,
sounds and silences. The risks of amibiguity are high, and so
in all kinds of radio much effort is expended on overcoming
the limitations of the medium.
Edward ~rench (Wedepohl, 1988:182) of the HSRC says that
"Human beings are all things." The suggestion here is that
man, if possible, should work with media. Man can guide,
advise and counsel.
14
Romizowski (1984:5-9) also supports this idea. He says that
to 1 earn and
participation
the ability
is easy to
1986: 6).
acquire a skill, interpersonal and interactive
is very important. These have a lot to do with
to communicate and interact with fellows, and it
give feedback ~t the end of an exercise (Crisell,
1.3 The statement of the problem
South Africa is variously characterised as a first and third
world country. It can be seen as a fluid society fluctuating
between first and third world poles. First and third world
poles will thus need to interact to address the problems and
challenges of, inter alia, development programmes.
Radio seems to be the most readily available and accessible
medium to .the whole population of this country. It is a
medium that can easily be used by even the most unskilled and
illiterate person. If this is indeed the case, the question
ar ises: How can radio be incorporated into the exist ing
communication systems within developmental programmes to
ensure wider dissemination of knowledge and skills as well as
to increasing the effectiveness of development programmes?
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1.4 Purpose of the study
The purpose of the study is to establish an appropriate role
for radio as well as to identify specific criteria for the
effective use of radio in development programmes.
It also seeks to examine and investigate the formulation of
objectives by developers, such as Operation Hunger, and the
extent to which the attainment of these objectives can be
enhanced by radio.
1.5 Method of study
This study utilises three methods to accumulate and validate
information regarding the role that radio can play in
increasing the effectiveness of development programmes.
1.5.1 Literature survey
The literature survey serves two important functions:
* to identify the major problem areas underlying the use of
radio in development projects
* to identify and adapt an appropriate instructional design
model to facilitate the production of effective radio
programmes.
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1.5.2 On-site visits
A casual visit to rural areas and to some projects which are
in operation at the moment will be undertaken. The purpose
here is to establish techniques and strategies being used
there. The reason for this is to ascertain their
effectiveness and survey the possibilities for the use of
radio to improve effectiveness in development programmes.
1.5~3 Interviews
Where visits to projects are inadequate, they will be
supplemented by structured interviews to clarify, motivate and
explain responses so as to give the visits greater validity.
Ina Perlman of Operation Hunger was visited for purposes of
getting a clearer view pertaining to objectives, techniques
and structures of Operation Hunger.
1.6 Plan of study
Chapter 1 of this study outlines the background, problems,
objectives and limitations of radio.
Chapter 2 focuses on the adult learner. It refers to issues
which accelerate and decelerate the learning of adults
Chapter 3 addresses the use of radio in development
programmes.
17
Chapter 4 addresses Operation Hunger
Chapter 5 looks at a model for the instructional design
underlyng radio programmes
Chapter 6 addresses conclusions and recommendations
1.7 Sync.psis
instrument
This dissertation
that
will
cou l d
attempt to look
be utilised in
at Radio as an
conjunction with
development agencies to bring about effective and meaningful
change among the rural poor.
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CHAPTER 2
THE ADULT LEARNER
2.1 Introduction
Development and under-deve~opment in terms of people must be
addressed through the adult population. In South Africa,
poverty is deep and widespread. It shows itself in different
ways and it is diverse. The rural Black poor, are poor
because, amongst other things, they are illiterate, unemployed
or under-employed. Development attempts therefore have to
address these people whilst not ignoring children.
2.1.1 Needs of adults
Needs of adults encompass the following (Davies, 1971:150):
* physiological needs (hunger, thirst and sex)
*' safety needs (survival, security and "order)
* needs to belong (love, identification and friendship)
* esteem needs (self-re~pect, success and confidence)
* needs of self-actualisation (desire to fUlfil oneself)
2.1.2 Literacy skills
For any community to develop, literacy skills are a priority.
Literacy here is not only the abil ity to read and write. In
an attempt to rectify this misconception, increasing use is
being made of the concept of functional literacy. This is the
ability .of any person to apply the skills of reading, writing
and arithmetic in a meaningful way in the field of
19
communication, elementary calculations, problem solving and
interpersonal relationships (Coombs, 1985:70). For example, a
course of reading and writing for farm labourers should enable
them to interpret instructions for applying insecticides.
In education and basic human needs the World Bank (Bishop,
1986:147) refers in this regard to basic education, which
comprises:
* communication skills and general knowledge, including the
ability to read, write, and calculate, as well as general,
civil, scientific and cultural knowledge, values and
attitudes
* skills and knowledge required for living including health
practices, sanitation, nutrition, family planning, control
of the family income and the creation and maintenance of a
home
* production skills, all forms of activities aimed at making
a living.of the production of goods and services.
Functional literacy (basic education) is of crucial importance
for effective population development.
2.2 Distance and adult education
2.2.1 Introduction
There are few
learn he has
cases links up
characteristics
options open for an adult learner. For him to
to join an adult education centre which in most
with distance education. ·Before looking at
facilitating or inhibiting learning for
adults.
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A brief definition of adult and distance education is
discussed and their relevance to adult learning shown.
2.2.2 Distance education
Distance education has been ~efined by Peters (1983:206) as a
method of imparting skills and attitudes by means of a
rationalised application of the division of labour and
organisational principles as well as by the extensive use of
technical media especially for the purpose of reproducing high
quality teaching material. This rationalisation makes it
possible to instruct a great number of learners at the same
time, wherever they live.
Moore (1988:9), on the other hand, defines it as the family of
instructional methods in which the teaching behaviours are
executed apart from the learning "behaviours so that
communication between the teacher and the learner must be
" facilitated
devices.
by print, "electronic, mechanical and other
Central to the two definitions are:
* separation of the teacher and learner
* use of technical media
* mass education of learners at a distance.
The relevancy of the two definitions is the suggestion that
the teaching role may be shared, and that different study
situations are possible (Smith, 1985:12).
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2.2.3 Adult education
There are a few options available to adults to learn. Often
the adult has to join an adult learning centre if such a
centre is available. Adult education, then, is an organised
education provided outside the formal educational system but
directed at the immediate needs of the adult. It can thus,
for example, address the systematic upgrading of the
proficiency of agricultural workers through short courses
which raise the awareness of adults about the sources of their.
problems and how to organise to overcome them (Bishop,
1986:49).
Adult education requires that education given to the
adult-learner
therefore be
satisfies the needs of the
more flexible concerning
adults it
individual
must
and
collective demands and interests. -It should focus on the
basic needs. These need to be identified, described,
prioritised and evaluated. Strategies to address them need to
be looked into to ensure that attempts are not going to turn
into a wild goose chase, meaning that there is a need to
ascertain if the goals are attainable (Buys, 1986:21,22).
To facilitate effective learning on the part of adults it is
necessary to examine factors that impact favourably and
unfavourably on the way in which adults learn.
2.3 Factors facilitating adult learning
2.3.1 Motivational factors
Meerkotter (1979:3) distinguishes between intrinsic and
extrinsic motivation. He stresses that no positive learning
can occur without intrinsic motivation. Wilson and Mamphele
(1989:17) concur with Meerko!ter, and say that motivation can
affect not only the level of achievement, but also the method
of study.
which
attempt to satisfy
lead to a drive
Behr (1973:15) says that
some
motivation leads the individual to
needs. When a need exists it will
energises behaviour so that the
individual will engage in some appropriate activity in order
to satisfy the need. If this activity leads to the reduc~ion
in the drive, then the actiVity will be reinforced or
strengthened so that it will be more likely to occur on
subsequent occasions. The reinforcement that results from the
drive reduction causes learning to take place.
Rogers (1983:150) says it is a mistake to think of motivation
as a necessary prerequisite for learning. They say that a
more useful way of thinking about this force is to regard
motivation as a general willingness to enter into a learning
situation. It is, however, necessary to postpone learning
until appropriate classes of motivation are available. The
best strategy is to ignore any motivational stages and to
concentrate on presenting the subject material in such a way
that learner motivation is developed and harnessed during the
learning process.
Viljc,en (1988:30)
23
identifies several strong motivational
factors that lead to greater learning and achievement. These
a.ye;
* self-image
Here an individual is well-motivated. He wants to improve
himself and elevate his social status. More often than
not he perseveres against all odds to learn, acquire new
knowledge and learn new skills (Van Heerden, 1985:241)
* quality of life
Learning is associated with a good way of living. A
change becomes visible quickly and is seen through change
of habits. For example, a person begins to eat correctly,
fights to have and own a house, and realises the
importance of educating his children (Bishop, 1986:198)
* sel f-confidence
Illiterate people lack confidence. They always suffer
silently. MeaningfUl learning gradually leads them to
develop sel f-confidence, and. this leads them to embark on
more projects that eventually benefit them. Meaningful
learning helps learners to overcome feelings of being
worthless and helpless, and contribute to a fuller
understanding of their own situation and what they can do
to change it (Wedepohl, 1988:15).
24
* self-actualisation
Every individual knows about his strong points and weak
points. Meaningful learning leads this pers.:on to
experience a feeling of fulfilment and satisfaction.
From the above, it does appear that intrinsic motivation is
which offers certification, salary
This does not suggest that extrinsic
motivation,
and pr omof ion.
very crucial
external
increases
where learning is concerned. It surpasses
2.3.2
Adul ts
able
This
do.
to
motivation is of little consequence.
A development project has therefore to take cognisance of the
social and economic position of the learners as these impact
on the quality of learning. The availability of resources is
also a crucial factor here (stuart, van Niekerk, McDonald ~ de
1<1 erk, 1985: 57>.
The learner's independence
tend to see themselves as independent persons, who are
to make their own decisions and manage their own lives.
means that the adul t won' t 1earn well if told what to
They want to take part in deciding what to learn and how
learn it. They need to feel respected and valued as
people. Project leaders need to treat them as equals when
teaching them. They should endeavour to know their learners
by names, never laugh at their mistakes, allow them to
evaluate the teaching and listen seriously to what they have
to say (Wedepohl, 1988:30).
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2.3.3 The learner's life experience
Adults have had many years of experience. This experience is
a valuable resource which they bring to the class or group.
Project teachers should therefore utilise this experience by
bUilding their teaching ar~und it. This will build and
reinforce the learners' life experience as being of value, and
they will also feel valued as persons. The lessons therefore
will have real meaning for them. Such experience should be
utilised greatly in group work, discussion and role play
(Wedepohl, 1988:37).
2.3.4 Relevancy of the learning content
Adult-learners want learning to be of immediate use in their
lives. What they learn must be useful in solving problems in
their lives. which means that it must relate to their own
lives. Adult learning should take as its starting point the
concerns and problems of learners and their community
(Wedepohl, 1988:37).
Paulo ~reire (1977,50), 'an adult educator from Brazil, says
teachers of adults should work in a practical situation ,-
action and then think about what they have done and learn
from it - Reflection. This he says will help them to improve
their future action. They then reflect again on this later
action. This continuous cycle of action and reflection he
calls "praxis".
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Freire himself reflected about what happens in adUlt-learning
situations. His conclusions helped him to deyelop a theory of
education can help learners to
Relevancy motivates (Wedepohl,
hc.w sCtci_ety w,:rrks and how
change their social situation.
1988:50).
President Nyerere of Tanzania (1982:72), an educatic,nist
himself, believes that adult-educatic,n plays a very important
role in development. He said that a liberated man is the
purpose c.f devel opmant ,
liberated people if all
He believes that learning has not
they want are certificates on the
collecting knoWledge like people who collect goods in a
wall,
calls
and the reputation of being , learned persc.ns'. That he
greedy soc iety. ".. if adul t-educat ion is to c orrt r ibute to
development, it must be part of life .... He maintains that
adult-education is not something which 'can deal with just
agriculture, health, literacy or me.:hanical skills. All these
separate branches of educat-ion are related tc. the total life a
man is living, and to the man he will become.
2.3.5 Learning organised around life-problems
Adults think of learning as a way to be more effective in
problem solVing tc'day. Their education therefore has to be
problem centred, rather than theoretically oriented. Fc.rmal
curriculum development is less valuable than finding out what
the learner needs to learn. Adults need the opportunity to
apply and tryout learning qu Lck l y,
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The emphasis here is on the learner learning rather than the
teacher teaching and being involved in such things as solving
problems for the learners <I':nowl es,1978: 185).
Viljoen (1988:8) maintains _that adults learn better when the
content centres around life-problems. He argues that time
perspectives of the adult-learner is 'here and now oriented'.
He wants that what be learns should be applied immediately.
Finally, adults turn to adult-education because of the
following reasons (Viljoen, 1988:8):
* cultivation of their interests
* individual and self-actualisation
* personal and social improvement and upliftment
* social transformation
* effective organisation
* financial implications.
2.3.6 The learners' competence
The adult learner is competent in his own way. He brings with
him a rich variety of perspectives, values and experiences in
the learning situation (Viljoen, 1988:4).
I(reimer 0979:46) quotes I(reitlow who says "it is fun to teach
adults. They are the most responsive, critical, concerned,
creative, stubborn, challenging, pleasant" persons. They will
help you with anything from room arrangement to doing their
own teaching. They will get along without you. They will
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tell you what they want to learn if you give them the choice.
They have their own goals for development (Viljoen, 1988:6).
2.4 Factors inhibiting adult-learning
2.4.1 Inflexible values
Traditionally, older people are regarded as less flexible and
less mobile so that further training and retraining can
present a number.of very acute problems both to management and
to the individual (Davies, 1979:183).
Some authors in this field agree that.older people are less
adaptable to change, and have great difficulty in accepting
new ideas, \ methods, concepts and principles. It is as if
they are handicapped by what they already know and believe and
so they appear rigid and unyielding.
Older people hold values reinforced over the years which tend
to make them inflexible, defensive and resistant to innovation
(Davies, 1'979: 183-186).
Viljoen (1988:78), however, says that when given the necessary
encouragement, older learners can surmount these difficulties,
particularly if they are allowed to make the change for
themselves in a supportive atmosphere. He also says that
adults will benefit a lot if the course content fits and
applies to their value system.
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2.4.2 Poor short-term memory
Research indicates that the short-term memory of older people
gets affected by some outside factors for they tend to forget
(Belbin, 1990:186).
Br oml ey (1988:36) argues that although it is often considered
that older people tend to have poor memories, research has
shown that this is a gross.over-simplification. To support
his statement he matched three groups of people which were
composed of ages between 17 and 76. His findings were that
the ages made no difference in terms of scores in a test
invol ving immed iate r ather than long term recall.
Belbin (1990:157), in an important review of the problems
associated with the retraining of older workers, shows that
there is a good deal of evidence to suggest that while there
may be no differences under ideal conditions, disturbances and
interference from unrelated events can, and do, increasingly
affect the performance of the short-term memory of older
people. In other words, under ideal conditions there are no
discernable differences in terms of the short-term memory
between younger and older people. But, when conditions are
not ideal, older people tend to have difficulties remembering
(Davies, 1979:186).
Birren (1989:76) supports the fact that older people do
experience learning difficulties, particularly people over the
age of 35.
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An American study suggests that the effect of age in certain
engineering opet-ations can be experienced much earlier.
Difficulties have been reported with people over the age of 25
on punch press operation, and with people over the age of 19
on coil- winding. On the other hand, certain individuals over
50 years of age have learnt new tasks as easily and as well as
considerably younger people (Lovell, 1980:170).
The time perspective of an adult learner is 'here and now'
oriented. He wants to utilise what he has learned
immediately.
Time is. an important variable in the teaching of older people
and in some ways its effects are greater than with younger
students. Generally speaking, older trainees prefer somewhat
long,er training periods or lessons.
The optimal learning time for younger learners appears to be
about 45-60 minutes; order students tend to prefer somewhat
longer training sessions of about 90 minutes. If the training
session is intensive, there is a suggestion that younger
people prefer 30 minute sessions and older people 60 minute
sessions (Davies, 1979:191).
Research suggests that the length of a course of training is
significantly related to labour turnover and retention figures
either actually during training or soon afterwards. Three
trends are discernible for men over the age of 35 (Lovell,
1980:190:
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* they are most likely to succeed in those jobs requiring
training courses of from 10 to 13 weeks duration
* they survive less well in jobs requiring either longer
training courses or very short training courses
* they survive least well in jobs requiring training courses
of from 6 to 8 weeks duration.
In other words,' whenever possible very short and very long
training courses should be avoided. Medium length courses of
about thr~e months duration appear to be,optimal.
2.4.3 Difficulty in changing habits
Rogers (1983:30) maintains that older people experience great
difficulty in casting off errors and mistakes once they have
occurred, and they tend to make the same mistakes again and
again. Similarly, the more people know, and the more
experience they have, the greater is the difficulty to
'unlearn' "what is no longer appropriate in a new situation or
job.
Entwhistle (1981:60)
transport,motor ised
the conversion of
has demonstrated how in a programme for
brewery drivers from horse-drawn to
the older learners were more
disadvantaged than the younger learners.
Van Heerden (1985:190) shows how a woman experienced in
operating a hand sewing machine could not learn quickly how to
operate a power model in industry. She was hampered by her
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habit of stopping the domestic machine by handwheel instead of
using the foot pedal, and trying to raise the machine foot by
hand instead of using the knob-press.
Their rigidity
He argues that
is also expressed by Bernard Lovell (1980:13).
adult-learners are very much the product of
their past life. Their present behaviours are largely the
consequence of their past learning.
2.4.4
Adults
They
Their
Anxiety about learning
suffer from great anxiety in a learning situation.
fear that they might be exposing themselves to failure.
self-esteem is so fragile where education is concerned.
Anxiety of an adult who is afraid of looking silly can itself
be the cause of a poor performance and can confirm the
learners' worst fears. It will be particularly noticeable
when a skill like weaving, driving or embroidery is being
taught, where fumbling, trembling fingers are evident.
Research
present
likely
learner
has revealed that some tension is always likely to be
when adults are learning, and that this tension is
to increase and to be more of a handicap the older the
is, and the greater the pressure put upon him (Rogers,
1983:32).
Adult learners often conceal their ignorance of basic methods,
for example, in cookery. In industrial training, they might
disguise their knowledge of something like measurements.
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Once mistakes have been made, it becomes difficult to correct
them (Rogers, 1983:66).
This fear of failure makes it crucial that teachers should
always give their learnerE feedback of their progress. This
implies that their work shoUld be continuously evaluated.
Teachers should make the learners appreciate what the correct
performance looks, sounds and feels like, so that they can
recognise for themselves whether it is right or wrong.
Reinforcement shoUld be done always to skills already taught
(Van Heerden, 1985:67).
For the reduction of anxiety level, some psychologists have
paid a great deal of attention to the desired length of
practice periods for learning something hew, and that this may
lead to the reduction of anXiety. They explored whether or
not learning can be improved by taking fairly frequent rest
pauses.
In Industry, where more flexible periods of time are
available, it is more likely that there will be opportunities
for manipulating the length of practice periods. Here a
suggestion is that spaced practice may be better for manual
skills, particularly in the initial stages, and this may
lessen the anxiety level.
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2.5 Summary and conclusions
Adult-development tasks should move inct~easingly towC\rd5
soc ial and occ up ab i ori e I roI e l:ompetence and away f r orn the
physical development tasks of chi 1dhood, Andr2.gogy assumes
that learners are ready te learn those things they 'need' in
the developmental phase they are approaching in their roles as
workers, spouses, parents, organisational members and leaders,
leisure time users~ and the like (Love L, 1'380:57).
Viljoen (1988:6) concurs with the above. He says that adults
would do better When they know that the course they are doing
identifies with their personal situation.
He also says that adults would learn through associating the
learning content with their life situation experiences. They
study so that they can playa more meaningful and effective
role in their adult-life. He concludes that adults should be
convinced that the way. they learn will be of great interest
and importance and will lead to role fulfilment and role play.
Problems and examples should be realistic, and the principle
of Bctualisation should be the starting point of the content
of the adult course (Viljoen, 1988:8).
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Training and retraining older people is an increasing
characteristic of our society. Sometimes it involves formal
management training or development programmes, sometimes it
involves problems of adjustment.
The problems experienced by adult learners are the same
ever ywher e . Learning an entirely new job sometimes involves
the learning of _new ~echniques and procedures. Most of the
difficulties c.f adult learners are assc.ciated with mot Lvab Lon ,
unlearning, forgetting, resistance to change and innovation,
and problems of adjustment. The best indicator of success,
however, is evidence that the learner has continued to learn
in a formal setting since leaving school.
Older people learn more readily by discovering things for
themselves. They react bodily to tell and do methods, such as
following spoken or written instruction, listening to oral
instruction -and reading _ bcoks , Their learning experiences
must also be so structured that memorisation, interruptions
and failure are all avoided. The old saying that 'nothing
succeeds like success' is as true of teaching older students
as it is of teaching children. Learning difficulties can be
overcome by employing appropriate teaching strategies matched
by sensitivity and understanding.
For many adult
opt ion and it
next chapter.
learners distance education offers the best
is this option that will be the theme of the
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CHAPTER 3
THE RADIO AS A COMMUNICATIVE AND DEVELOPMENT MEDIUM
3.1 Introduction
The current
(1976:79) is
trend in media research according to Heidt
that media should not be considered as more or
less neutral carriers of information but as objects which
because of their structural quality control or at least
fundamentally influence the learning process.
3.2 The learning process in relation to media
Learning according to Bruner (Bigge ~ Hunt, 1980:232,233)
consists of three identifiable but inseparable processes.
These processes occur approximately simultaneously. These
processes are:
* the acquistion of new information
* transforming existing knOWledge
* checking the suitability and adequacy of knOWledge.
This concept of knowledge, from a constructivist perspective
rests on two assumptions (van der Vyver, 1987:15):
* knowledge of reality is constructed from sense perception
* such knowledge constitutes a model of reality that is
determined by ones culture and eventually adapted to
individual use.
This theory and its assumptions means that teaching should
mainly be seen as helping learners to construct their own
models of reality to enable them to actualise a personal and
37
unique self-hood (Bigge ~ Hunt, 1980:233).
Birren (1989:208,209) mentions that media selection models
consider the characteristics of the learner as major criteria
for media selection and_ materials preparation. Briel lists
the following characteristics:
* age
* reading abiljty
* language ability
* sex (an indicator of behaviour and values)
* social status and home background
* motivation
* cognitive skills
* cognitive learning style
* preferences of individual learners
* achievement motivation and anxiety,
* quality of the learner's cognitive structure.
These characteristics describe the way in which learners
relate to the instructional situation and influence the
quality and amount of what they absorb in that situation. The
particular way in which these qualities are actualised in a
specific learner derives from the cultural context of the
learner.
Language' is one of the important cultural factors that a
learner brings to a learning situation. The learner processes
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information via language. Different languages impose
different patterns on thought processes. Pialorsi (1979:14)
points out that when a learner learns via a second language
this necessitates a re-organisation of knowledge since the
phonological, syntactic, lexical and semantic structures of
the two languages are generally different. This means that a
learner with one language as a home language and another as a
medium of instruction brings his home language culture to bear
on the learning situation. The cultural aspect needs to be
considered in the preparation of materials as well as in the
selection of media for instructional purposes as it may have a
detrimental influence on the quality of learning if it is
ignored. For the purpose of this study, we also need to take
cognisance of the characteristics of the rural adult learner's
culture which is basically aural.
The communication of knowledge is never neutral. A learner
always has. an emotional or affective attitude towards what is
being commmunicated to him. This attitude is directed to the
content, the person or medium transmitting the information.
The quality of the software also evokes a positive or negative
attitude from the learner.
Salzberger-Wittenberg, Henty and Osborne (1983:14) stress the
closely linked and independent relationship between cognitive
and affective aspects of learning. Media constitute a
relationship between the teacher and the learner, because
imparting knowledge is highly dependent on the nature of the
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relationship between the teacher and the learner (van der
Vyver, 1987:35).
3.3 Learning opportunities and learning styles
According to Birren (1989:212) instructional objectives are
activated within the opportunities created for learning in the
instructional situation. Aarts (1983:212) described learning
opportunities as an harmonious interplay between teaching
strategies and learning types. In other words, the teacher
employs strategies that create opportunities for learners to
learn, and to consolidate learning content.
A variety of opportunities can be used to achieve a specific
instruct ional object i ve. The part icul ar learning' type a
teacher chooses has implications for media and conversely the
medium a teacher selects to present ,a particular type of
content facilitates a specific learning type. This
interaction.. between teaching and learning has been
acknoWledged by many people. Knirk and Gustafson (1986:195),
for example, speak of teaching-learning strategies.
Attention will now be focused on radio as a medium that can be
selected for informing and imparting specific knowledge and
skills to the majority of the poor. The appropriate and
inappropriate attributes of radio will be examined in the
light of what has been discussed in sections 3.2 and 3.3.
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3.4 Qualities of radio
Radio is the single most pervasive means for communicating
with the majority of the world's population and many countries
still use it to promote> developmental goals. The range of
goals for which radio has been used is indeed as broad as the
range of goals set for development processes.
Radio has been used extensively for development
communication. In this field it has been used for:
* motivating audiences
* informating audiences
* teaching cognitive and work~skills
* changing specific items and attitudes of behaviour.
This does not suggest
addressing rural poverty.
that radio is a perfect medium for
It does have problems.
3.4.1 Radio: a problematic medium
Rural adult-learners are largely illiterate and isolated.
Despite this isolation, radio can still reach them. Their
interests vary like people who live anywhere else in the
world. They listen to music, news broadcasts, stories, soccer
games, etc.
Using radio for development purposes would require that a
decision be made whether the material produced is meant to be
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heard directly as broadcast or recorded and used later (Bates,
1984,89).
What contributes to the disadvantage of radio as a medium are
a few problems such as (Cris~ll, 1986,4),
* it has no image and no text
* it is largely non-visual
* the listeners, who are an audience cannot see the sender
or broadcaster as they can on television or film, nor are
they offered the compensation of a visible and lasting
message as they are in literature.
* its codes are purely auditory consisting of speech, music,
sounds, and silence. Since the ear is not the most
'intelligent' of our sense organs their deployment has to
be relatively simple.
* the risk of ambiguity or complete communication failure
are high.
As a result
expended on
establishing
in all kinds of radio programming much effort is
overcoming the limitations of the medium, on
the different kinds of contexts which we would
generally be able to see for ourselves.
Firstly there is the context to which the message refers, a
context which most interpersonal communication can take for
granted. Physical objects or processes which are normally
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self-evident, have to be described. "Tell the listeners what
you aye doing", "Can you describe this object to us?"
(Crisell, 1986,6).
Secondly, and more literally, there is the context of the
messages itsel f, the -surrounding messages (items or
programmes) which may help the listener to make sense of what
he hears. To use Crisell's (1985,5,6) example, the
description of the object may reveal that it is a fire-dog,
but the 1 istener will have no idea why a fire-dog is being
described to him unless he has gleaned from other messages he
has heard what the programme is about.
Radio has nothing like images of programmes or items which
will be shown later like in television, split- screen
techniques, captions superimposed upon images, even images
consisting only of printed words. Radio has only different
kinds of sounds, some of which it uses at the beginnings and
ends of programmes for us by what are variously described as
I frame' conventions (Goffman, 19811162-165) or boundary
rituals (~iskel 19801166,167), ways of telling the listener
that what they are about to hear is a play and not the
continuation of a news bulletin that they have been listening
to. This is sometimes done by a silence, which in these
circumstances is a negative form of sound, or by a signature
or theme tune and lor announcement.
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indisolubly of
kind of context
Messages
consists
in
not
radio consist primarily of speech and speech
just of words, as writing does, but always and
words expressed in voices. Hence the third
which oHen needs to be establ ished is the
reality of radio station and the broadcasters themselves, even
when they are not the subject of the programme (Crisell,
1986:7>'
These constraints Imposed by radio's blindness are severe, but
this blindness is a source of some real advantages which it
possesses over other media and the most famous of these is its
appeal to the imagination.
3.4.2 Advantages of radio
In spite of the limitations that radio has as a communication
medium, it does have certain positive aspects that make it a
Useful complementary medium.
3.4.2.1 Appeal to the imagination
Because radio offers sound only instead of sound and vision
the listener is compelled to supply the visual data for
himself. It: is largely upon the listener's ability to imagine
matters of fact that radio's distinctive and much vaunted
sense of personal companionship seems to depend, for we hear
not only the descriptions and sounds of real or imaginary
worlds; but the voices of the person who is describing them,
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and we therefore form a picture of her too. The pleasure the
listener gains from the company of those whom he 'meets' on
the medium is bound up with the sense of his anonymity; of
freedom from the obligations imposed by real life
relationships. He is n~t obliged to talk back to his radio
companions, or to continue listening if he is bored. But the
role of imagination is much more crucial to the listener than
to the viewer because it is with the person as imagined from
the words and sounds of radio that he forms his relationship,
not with a person who is largely pre-realized for him. And
this role of the imagination transcends the conventional
distinction between fact and fiction because in books and
radio people and things are 'imaginary' (Crisell, 1986:11,12).
3.4.2.2 rlexibility
rlexibility is another advantageous effect of radio's
blindness which re-inforces radio's appe~l to the imagination:
* It leaves the listener free to perform other activities
while listening.
* It addresses itself very much to the individual because of
its illuminating style. Why? The broadcaster may, if he
wishes to, whisper into the ear of the isolated listener.
Listener delivery is much less formal, and more intimate.
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* It is cheap, and the range of things the listener can do
while listening has been greatly extended. He is not
restricted to what he can do wi~hin earshot of a set which
he· must share with several others. He can afford his own
set in his own location. Moreover it is not a fixed
location, radio is lighter, more compact, portable and
moveable. Thus if the owner wishes to 1 isten to his
radio, he is not confined te- his own room, or his own
house, he can tal(e his radio \o1il;h him and listen in at his
place of wor k, or while picknicking, watching a soccer
match, etc.
* This then makes radio an 'intimate' mode of communication,
not simply because its message can be fully realised only
inside the listener's head, but because they frequently
reach him in circumstances of solitude and privacy and can
accompany him in an unprecedented range of places and
act i vi ties. This means that it can be assimilated to his
daily existence much more than any other medium (Crisell,
1986= 14).
* It is an immediate purveyor of news and information.
It is these attributes of radio ~hat makes it appeal greatly
to the rural adul t-1 earner. Its suggestiveness and
imaginative appeal on the one hand and its flexibility on the
other are key attributes for the use of radio maximally.
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Every person who owns a radio may pay less attention to the
radio messages, but, he is always, potentially, a listener.
This distinction between listener and hearer is useful. A
great many. people have always done something else while
listening to the radio. _This does not mean to say that the
greater part of their attention may not be focused on the
radio (Crisell, 1986: 15-17 and Bates, 1984:94,95).
3.5 Radio case studies: an overview
3.5.1 Radio used for communicating educational objectives
Because of its wide coverage, and relatively low unit costs
and its ability to reach beyond literates and beyond power
mains, radio has proved to be the pre-eminent medium for
development campaigns.
To date, there are many radio campaigns that have been
reported. To demonstrate the effectiveness of radio as a
communication medium the ~aiwanese Radio Broadcast can be used
as an example (F'awcett, 1989:20). In a survey of housewives
in Kaohsiung, Taiwan, 357. of the women interviewed said they
had learned about family planning from the radio.
He
that
Gillespie
media.
campaign
(1981:81) recommends the use of a combination of
compared a radio only campaign in Iran with a
combined radio with other means of information.
\
Both
of
557..
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were effective, but the radio campaign raised the number
acceptors by about 357. and the combined campaigns by about
The interpersonal
potential adaptor
is the essence,
communication, whether from change agent to
or from friend to friend or within a group
the indispensable element of development
communication r2gardless of the mass media used. For example,
knowledge of the first public family planning clinic in
Bangkok spread by word of mouth allover Thailand before any
public information campaign was conducted (Fawcett,
1989:9,10).
A combination of media and interpersonal communication is
likely to be more effective than either alone. Information in
any medium is likely to be passed along by interpersonal
channels. Thus the .interpersonal channels which can extend
the media in the form of field workers, organised groups of
community meetings.
If a campaign aims at achieving a social. change, the social
situation must be favourable for the desired kind of change.
It however does not matter how effective the information about
development campaigns can be spread by word of mouth, it will
spread more effectively with the aid of electronic media.
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3.5.2 Radio for educational objectives
3.5.2.1 Tanzanian Radio Campaign for communication action
An innovative radio based community development strategy was
begun to provide information and encouragement to rural
adults, many of whom had n~ver attended a day of school.
Primary schools were· encouraged to institute
projects and secondary schools were encouraged
self~supporting (Nyerere, 1982:34).
self-help
to become
The target population for Tanzania's radio campaign were rural
adults ranging from 16 to 40 years of age most of whom had
little formal education. Eighty percent of the participants
had no more than four years of primary schooling. They also
had little access to up-to-date agricultural information or
educational opportunities (Nyerere, 19~2:36).
In order. to stimulate rural development, Tanzania's planners
realized that it would have to mobilise whatever human
resources were available. Tanzania is not blessed with
abundant natural resources. To do this, they embarked on a
radical land-reform policy which brought together formerly
isolated farm families into larger co-operative units known as
tUjoma; villages. Such a policy, they argued, would
eventually raise national political consciousness and raise
productivity through the pooling of local resources. Radio in
this sense was viewed as a vital political tool which, in
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addition to providing much needed information and
encouragement, would militate against what was still regarded
as a largely passive and unco-operative peasantry. Radio and
the associated community study groups actually exceeded the
planners' hopes as they emerged over time as a major force
along with Tanu Party for the education and unification of
rural Tanzanians (Nyerere, 1982:40).
According to
adviser during
of
IAE
Bates (1989:55), who served as an expatriate
this period, it was the flexibility and sense
co-operation as well as the initiative demonstrated by the
leaders and their stalls in the villages that were
Assembling
heard ten
responsible for the succe~s'of the campaign.
In his evaluation of the MTA NI AFSA, Hall (1980:39) provides
a concise description of how the local study groups, using a
combination of communication channels, actually proceeded from
learning to action during the campaign.
during the prescribed gathering time, group members
minutes of political songs, poems and short
announcements relating to the campaign. Then came the twenty
minutes core programme, during which members settled to some
serious listening.
Next, the group leader and another literate person in the
group introduced the printed material on that week's topic by
reading aloud from the appropriate section of the study
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guide. Discussing both the radio shows and the written
materials, the group related the topic to its own particular
area and circumstances.
If the information presented seemed relevant, members set
about resolving how to prevent diseases or eliminate the
health hazard in question. Before the next meeting or later,
the group began to act on their resolutions either
individually within their homes or collectively in the
community (UNESCO, 1985:39).
The study guides and radio programmes fed into and supported
the discussions by local groups, which were the heart of the
campaign strategy. The stUdy guides were developed by the IAE
in conjunction with appropriate Health and Education
government ministries. These were selected and sequenced
according to the anticipated schedule of weekly meetings.
Appropriate vocabulary and type faces were chosen so as not to
strain the capacity of rural readers, many of whom were barely
literate.
The same care was taken in the preparation of the group
leaders manuals. Their purpose was to guide the group
leaders in the running of each session. Accordingly, each
manual contained detailed gUidelines for each meeting and a
complete schedule of the radio programme associated with each
campaign. In addition, notes and suggestions for organising
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local study groups and for recruiting participants were
included.
Finally, in
the manual.
the later campaigns, a tear-out form was added to
Here the local leaders were asked to enter
information about the participants:
* name, age, sex
* education and attendance levels
* occupation.
These forms were returned to the IAE where they eventually
formed an important bank of feedback data.
The weekly radio programmes served multiple purposes, namely:
* they provided vital structure and momentum to the
campaigns. The leaders and participants knew in advance
what subjects would be treated by the weekly half-hour
broadcast, and this .knowledge encouraged them to keep
going and to keep their follow-up activities and projects
on schedule;
* the radio programmes brought to life the development
themes and problems addressed by the campaign whenever
possible. The programme featured recordings by villagers
about their own experiences and expectations. This 'local
flavour' enhanced both the authenticity and immediacy of
the communication. Towards the end of each broadcast, the
salient points were reviewed by some officials, who also
provided spec i fie
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suggestions for possible follc,l.'-up
action at the local level. In this manner, the radio
complemented and reinforced both the printed messages of
the campaigns and the actions of the local leaders.
maintaining support
the radio p r oqr amrnea served as indirect publ icity
*
Finally,
for the campaign, a function that WaS important in
for the undertaking among Tanzanian's
decision-makers, most of whom I.'ere located in the capital
Dar-es-Salaam far from the centre of action in the rural
areas (Ingle, 1979:41 and UNESCO, 1985:74).
3.5.2.2 Project evaluation
With the
Campaign
impact of
care Hall
exception of Hall's 1980 study of the MTU NI AFSA
of 1973, little hard data exist with respect to the
Tanzania's Radio Study Campaigns. In spite of the
himsel f took to gather reI iable field data with
which to c omp ar e part ic ipants versus non-part ic ipant
communi ties, the authc,r points out that control procedures
were extremely difficult to maintain during the campaign.
Thus he argues that comparative jUdgements must be seen as
more suggestive than definitive.
In spite of such warnings, however, the author argues that MTU
NY AFSA was a resounding success. On the average, study
groups participants demonstrated a percentage knowledge gain
score in health of almost 47%.
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The post-campaign measures of latrine construction revealed an
increase of 577. in the eight sample villages. Although many
latrines were not constructed to the precise specifications
contained in the campaign materials, it was evident to
planners and evaluators alike that this one innovation had
been widely adapted throughout the nation. Estimates place
the total numbers of latrines built during the health campaign
at over 7 million (UNESCO, 1985:79-105).
Birren (1989:41) noted in his analysis of the Health Campaign:
"The 1atr ines stand today as permanent monuments", thrc'Llgh the
effectiveness of the radio study method.
The data were presented in various evaluation studies stemming
from participants' observations. Various surveys as well as
direct feedback from listener groups also illuminated the
following series of problems that befell the campaigns:
* many groups (507. in the MTU NI AtSA Campaign) lacked radio
and therefore had to rely exclusively on the study guides
or the readers;
*
there was a shortage
materials because of
of study guides and other campaign
faulty distribution procedures and
long delays in learning about or responding to shortages;
* the average group sizes were too large, approximately
twenty-five to thirty-five in most regions. Such large
numbers impeded small group discussions and lowered the
participation rate of individual members;
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* the amount of inter-institutional co-ordination needed in
planning, execution and follow-up on the campaigns. These
occasi':;.nally failed tco material ise, which in t ur n
prevented local groups from making recommended changes
owing to lack of ancillary support materials and equipment
(Bishop, 1986:206).
Despite these prohlems the Tanzanian radio campaigns were
successful. In the final analysis, SOme of the reasons for
this success are unique to Tanzania, while others probably
could be yeplicated or adapted for use elsewhere. It is worth
remembering that the campaigns required very little capital
investment and no new communication technology. Existing
technologies, namely: radio, newsprint and postal services
were modified to meet the needs of newly co-ordinated adult-
education, political and administrativ~ services (Salomon,
1979:60.
The intensive nature of the approach, partly modelled on the
experience of Cuba and cother Soc ial ist Countr ies, was i tsel f a
major reason for Tanzanian's success. Adult educators and
development workers in Tanzania and many nations had
experienced difficulties in maintaining participants' interest
over long periods of time. This realisation prompted
Tanzanian's planners to define more modest and short-term
objectives for the campaigns and to limit the time in which
they expected to hold the interest and motivation of their
audience. ~urthermore, the participants of a variety of
government inst i tut ions
55
were facilitated by the limited
duration of the campaign. For many of these institutions,
adult education was a secondary concern, and while they would
not have been willing to re-allocate their resources to
permanent educational programmes, they proved more than
willing to co-operate on a limited short-term basis. The fact
that such institutional co-operation did not accomplish all
that was expected to, was a function more of inexperience than
anything else (UNESCO, 1985:125).
3.5.3 Radio for literacy programmes
Radio has been used to educate illiterates with regard to
Many of these programmes also soughthealth and
to address
agriculture.
the problems of 11 literacy. A number of these
radio programmes will be examined.
3.5.3.1 Guatamala
A National Literacy Programme was organised by the Directorate
of Literacy' and Adult. Education in Guatamala. Radio
programmes for the instruction of illiterates and
semi-literates were provided. The Guatamalan Federation of
Radio Phonic Schools was set up with the approval of the
government. This was a non-profit organisation whose
objectives were community development and the extension of
primary school education in rural areas.
The Federation Radio Department was composed of a Central
Radio Station in Guatamala City and four less powerful ones in
regional centres.
Literacy programmes for adults were put out daily at IShOO and
lasted for two hours with short breaks for music and items on
agriculture, health, etc. The course lasted for six months.
An hourly educational broadcast on agriculture, rural and
health themes was transmitted, usually from five to six
o'clock each morning, before the country folk began work.
About 15 000 students, mainly from rural areas, followed the
courses through. Each of the six radio phonic schools in the
country met in small groups of about twelve people with a
monitor (Maddison, 1979:9).
Unfortunately, the study does not provide information about
the successes and failures of the project. An assumption can
however be made that the identified groups did listen to the
radio broadcast because eventually they met the group monitor
to discuss what they heard on the broadcast.
3.5.3.2 Congo (Brazzaville)
Sound broadcasts were also used in the literacy campaign in
the Congo (Brazzaville). At the beginning, radio was
successfUlly used for motivational purposes. The pattern
followed was a weekly half-hour programme transmitted on short
and medium wavelengths. Each programme was put out in three
language versions and transmitted three times in the
afternoons for women's courses and factory audiences; and
three times in the evening for neighbourhood groups.
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The success of this programme is evidenced by the information
given in the text that the radio courses were followed by an
estimated 53 147 persons of whom 16 147 were in organised
radio club groups and 37 000 followed the courses at home
(Maddison, 1979:7).
3.6 Radio used with cassettes
3.6.1 Ethiopian Development Programme
Here the Ministry of Education undertook a small-scale
experiment with the help of a private organisation and later
bilateral aid from the Netherlands Government. These
experiments all used simulated radio programmes on cassettes,
played back by amplifiers and received in a number of class-
Yooms.
A weekly half-hour forum type broadcast ,was put out over the
national network three times a week and, while intended for
rural audiences, reached the whole population since it was
transmitted during regular programme hours. It covered new
techniques in agriCUlture, new seeds, and new equipment, in
particular for coffee cultivations (Maddison, 1979:9).
3.7 Radio and effective feedback
3.7.1 Senegal Radio Educative
The aim of this project was to promote community
participation. The objectives were to provide food producers
With the opportunity to express their opinions systematically
and effectively.
training.
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It also sought to provide technical
rifty-seven listening groups were established in the pilot
provinces of Thile, Diansbel- and Sine-Saloum. Programmes
focused on topics of local and pressing concern, namely: the
production and marketing of ground-nuts.
The groups were led by regional stAff-numbers of the
Department of Animation Rurale, which eventually merged with
other government departments.
The animators
Each animator
dynamics.
were recruited as volunteers in the villages.
took a three day training course in group
reedback here took the form of recordings made in the field
and letters written with ~he help of the handful of literate
members. Such letters were addressed to inept government
officials, and took the government to task for standing behind
unfair or short-sighted policies (Pentz and Neil, 1980:196).
3.8 Teaching work skills through radio
Radio can be used to teach in both the basic cognitive skills
area and the work skills area.
Simple transfer of information does not imply learning a skill
or process, but acquiring a product, some concrete bit of
knOWledge.
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The work skills refers to categories such as
concrete cognitive or psychomotor processes by which someone
can better earn a living, such skills of bookkeeping or
bricklaying. The acquisition of the latter is often said to
be the results of training, whereas education is a broader and
more encompassing term that speaks of the values and norms of
soc iety. While some of radio's use for nan-formal education
is directed towards the imposition o f basic cognitive skills
outside the formal educative system, its use is more often
directed to the teaching of work skills (Rogers, 1983:63).
It appears however that
teaching work skills for
radio has played a limited role in
several reasons. The first is
motivational: skills promoted by some radio projects have had
insufficient perceived benefits for the a"mount of sustained
effort required and drop-out rates have been high on these
radio projects (Crisell, 1986:64).
However there have been several examples of attempts to teach
workskills by radio, and where proper supporting elements were
included. Some successes have been achieved. A large scale
experiment in Ecuador using radio alone, or radio with
audio-visual aids, showed that skills such as latrine making
or fruit canning could be taught to a rural audience.
Tanzania has used radio and simple printed materials for
latrine building as well as to present some courses in village
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bookkeeping in a distance-learning approach. Health Aides
(Kreimer, 1979:26) in Alaska and primary school teachers
(Ingle, 1979:17) in I(enya have been given in-service training.
Thus although the record of radio has been somewhat spotty in
supporting acquisition of work-skills, a careful review of
appropriate strategy may indicate greater scope for radio than
the overall record would suggest.
3.9 Multi-media learning techniques
Radio alone as an educational tool it seems to be virtually
obsolescent and the future lies with how it is used to
facilitate learning. Its effectiveness could be improved by
linking broadcasts with occasional face to face study, and the
use of print, another medium which can be made cheaply and
readily available to all. In Canada the -Association for Adult
Education and the tederation of Agriculture, set up a
three-way teaching package (Radio tarm torums) to reduce rural
illiteracy and to provide knowledge about agriculture new
methods of cultivation, crop rotation, use of fertilisers, and
insect and pest control among the farming community. The
system adopted here was a three-way system, namely: Read,
Listen and Discuss.
PRINT
(read)
STUDY GROUPS
(discussion)
RADIO
(l isten)
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All-India Radio adapted this technique to conditions in India
and succeeded in reducing illiteracy by 407. and in raising
agricUltural productivity by 507. (Bishop, 1986:185,186).
The Dominican Republic makes use of multi-media
techniques i.e. radio, worksheets, and face to face contacts
audiences throughout the
with locally recruited monitor teachers, to reach rural
country. Radio Santa Maria enables
thousands of learners to follow an alternative path to the
conventional primary school starting at any age, in their
homes.
The Basic
provided
farmers by
Village
carefully
radio.
Education Radio Project in Guatamala
prepared agricultural information to
Th~ small farmers making use of the radio
broadcasts adopted more innovations than did a control group
of farmers (Bishop, 1986:188). This suggests that radio alone
cannot succeed in reinforcing an individual's attitude, which
is necessary in the persuasion stage. A successful outcome of
a group discussion is more likely to occur when the members
are regarded as equal participants. The radio farm forum
concept uses this approach with the liason field workers in
the role of facilitating involvement by all in the discussion.
This format: 'read, listen, discuss and act' has been
successfully applied to many development projects.
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3.10 Summary
Well produced radio programmes in local languages appear to
offer a communication channel appropriate to the population of
less developed countries.
Radio informs its audiences about what is going on. It serves
this role in both high and low income areas. It has played
the role of information provider and has even created in rural
people the need for more information.
Some countries have no other feasible way of reaching their
rural people. Botswana, for example, decided to use radio
primarily as a means of informing its largely illiterate
population about the contents of the first national
development plan (Calclough and Crowley, 1981:62).
Training field staff in the management skills of planning,
organising, motivating and controlling is a critical task
which has been neglected in the past.
Radio listening groups encourage participative group action in
tackling community problems.
Although the learning styles of people differ, their
motivation can be the same. An organised group discussion
following a broadcast ensures that the participants listen to
the radio message. This radio forum provides an interpersonal
communication situation for rural people. Research has shown
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that such situation can assist people to develop a community
consciousness, obtain a better understanding of current
issues, and become more amenable to accepting changes
involving
1988:42).
a shift in traditional attitudes (Merchant,
It is evident from this study that it is not the medium that
can bring about changes in the attitudes of people, or teach
them skills but the way that particular medium is used.
There is, however, a great need for a strong design for
instructional radio programmes. The next chapter describes an
instructional design model and seeks to adapt it to radio.
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CHAPTER 4
A RADIO INSTRUCTIONAL DESIGN MODEL
4.1 Introduction
This chapter will make -an attempt at illustrating how radio
could be used effectively in imparting knowledge and giving
skills to many people and thus contribute towards developing
the poor of South Africa.
Technology has often been used for development purposes.
Radio, to be specific has been used for promoting development,
but unfortunately these programmes could not be sustained for
long; yet radio when used correctly, on a continuous basis,
will help solve the problems of destitution. An instructional
design model developed at Syracuse University provides a
useful basis for radio programming (Ely, 1989).
4.2 Instructional design model
Figure 4.1 is a schematic representation of the Syracuse
University model.
4.2.1 Identification of problems
When embarking on a development programme, there is a need to
start off by identifying the problems (cf., 1.2).
In the context of this study, which focuses on rural poverty,
the following factors have to be addressed:
* the extent of the poverty
DEtINE
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I DENTIr r CATION ANALYSE ORGANISE
OF PROBLEM SETTING MANAGEMENT
Establ ish Target group Group leaders
priorities -
State problems Radio Responsibilities
Learner characteristics
characteristics Tasks
DEVELOP
IDENTIFY SPECIFY CONSTRUCT
OBJECTIVES METHODS EXAMPLES
Motivation Learning Instruct ional
instructions materials
Radio Evaluatic.n
strategies instruments
Learning
activities
EVALUATE
..
TEST ANALYSE IMPLEMENT
EXAMPLES RESULTS RECYCLE
Conduct try-out Objectives Revise
Collect data Methods techniques
Evaluation Modify where
techniques necessary
Figure 4.1 Instructional design model
(Adapted from a model used at
University of Syracuse, New York)
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* the targetted population group, and the degree of their
poverty
* their location are they scattered over a large area or
are they confined in a squatter camp?
* are these people willin9, on their own, to enter into a
development programme or will they need motivation and
coercion?
* do they have -some form of schooling - that is, determine
their literacy level and determine what skills and
knowledge they will need?
* are they educable and trainable?
* what are the factors that may possibly inhibit and
demotivate or encourage and accelerate learning?
Identification of the content of the programme may take place
at this point. This may involve:
* identification of needs of that particular community. We
should not always think that the needs of rural people are
always agricultural. They do have needs that range from
skills like bricklaying, shoe-repairs, dressmaking, etc.
* Select what will be feasible for both the organisers and
supervisors and the group leaders. Investigate the
possibilities of offering what they need (to avoid having
drop-outs). This will help in having a clear picture of
what to teach and perhaps of how to teach it.
The problems of using
(1980;70) says that
radio must also be analysed. Hall
the single greatest production
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constraint when using radio is the quality of programming.
They say these are poorly made, dull and uninteresting, and
therefore fail to attract a large and faithful audience. When
using radio therefore, priorities need to be clearly stated.
These may include:
* use of radio to change behaviour of the rural, ignorant
poor
* use of radio to give valuable information pertaining to
conditions of the poor and expect reaction from this
broadcast
* teach skills through radio, that may benefit the poor.
Radio as an instructional medium suffers from being totally
non-visual with no image or printed text (cf., 1.2.6).
Given that the receivers, who are listeners or collectively an
audience, cannot see the sender· or the broadcaster, what
compensation can be offered to them in order that they can
participate maximally? Given that radio is an auditory medium
addressing itself to the ear which is not the most intelligent
of our senSe organs, what form should the codes take, i.e.,
speech, sounds and silence? How does one avoid the risk of
ambiguity or complete communication failure?
4.2.2 Analysis of setting
The most significant factors which characterise rural dwellers
are:
* poverty
67
constraint when using radio is the quality of programming.
They say these are poorly made, dull and uninteresting, and
therefore fail to attract a large and faithful audience. When
using radio therefore, priorities need to be clearly stated.
These may include:
* use of radio to change behaviour of the rural, ignorant
poor
* use of radio to give valuable information pertaining to
conditions of the poor and expect reaction from this
broadcast
* teach skills through radio, that may benefit the poor.
Radio as an instructional medium suffers from being totally
non-visual with no image or printed text <cf., 1.2.6).
Given that the receivers, who are listeners or collectively an
audience, cannot see the sender' or the broadcaster, what
compensation can be offered to them in order that they can
participate maximally? Given that radio is an auditory medium
addressing itself to the ear which is not the most intelligent
of our sense organs, what form should the codes take, i.e.,
speech, sounds and silence? How does one avoid the risk of
ambiguity or complete communication failure?
4.2.2 Analysis of setting
The most significant factors which characterise rural dwellers
are:
* poverty
gained.
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The number of the participants should not be too
large as this may prevent effective participation.,
Monitors or group leaders have to be oriented first before
they can run the centres. They have to be informed about the
purpose of the project and how they are going to participate;
Pre-selected monitors can be used for this purpose.
The task or responsibility of a group leader is to:
* convince the participants of self-development and that
active and genuine involvement will improve their lot
* explain the procedures to be followed
*
ensure that a realistic time-table is drawn up and
followed for that project
* always check on progress at each stage and offer immediate
help where necessary.
At this point the programmer needs to state his objectives.
This will include the explicit explanation of the programmes
and accompanying notes:
* make room for the explanation of abstract topics and
attempt to illustrate them using concrete examples.
* didactic mode - didactic discourse - and source material
A distinction has to be made between the two. ror
instance, the sound track will convey material upon which
the learner is supposed to work, analyse, compare, judge
and evaluate
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* didactic organisation. and structure
This refers to the degree to. which the programming or
accompanying notes relates. A clear explanation is needed
here, and this will amongst other things refer to the
nature of the learning activity in which the learner will
be expected to get involved and how it the learning is
intended to proceed.
* stUdent activity before, during, or after the broadcast of
the programme there have to be defined
* integration of programme with other aspects or components
of the course, in particular its relations to the printed
material or the video cassette.
4.2.4 Specify methods
Specify the format that the lesson will take, for example, a'
straight talk, an interview, a dramatisation of a story, on
the spot report, or replies to listeners' queries, or various
combinations of these forms'(cf., 3.4.2.1).
Decide on the inclusion of music or other environmental noise
with comments. State if the broadcast will be accompanied by
source material or not. Such material accompanying the radio
broadcast should be clearly written and identify what it
intends to do; namely, it must have the form of the task with
comments from the course designers or experts.
Specify if ,the programme will be illustrated by some kind of
Visuals, for example, printed diagrams, pictures or slides.
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The tutor's examples on problems etc. can be print~d on the
broadcast notes.
4.2.5 Construct examples
At this stage sample programmes are prepared and recorded. If
test groups c.r mon i tors are to provide feedback eval uat Lon
methods should also be prepared.
4.2.6 Test examples
Here you have to test your programmes and collect evaluation
data. Trials could be conducted by broadcasting a limited
number of test programmes, or by using cassette recordings
With a limited number of groups.
4.2.7 Analyse results
Here the programmer needs to take stock by reviewing the
programme. This can be done through:
* analysis of the objectives - were they too broad or too
narrow?
* analysis of the methods, and
* evaluation of techniques used.
In the case of a practical objective such as bricklaying, ask
questions such as 'have members of the test group acquired the
skill with an adequate level of competence?'
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The learners should also be allowed to have a say in what they
are doing. Monitors will be in a position of stating whether
the strategies used were effective or not.
Strategies will include:
* establishment of listening groups
* initiation of discussions by either the group leader or
the participants·on what has been broadcast.
4.2.8 Implement and recycle
At this stage adjustments are made to the programmes according
to the findings of the evaluation, and the only thereafter are
more programmes prepared.
4.3 Conclusion
The definitions selected in this study may not display any
particular significance
development programme.
when becoming involved in a
The criticism of this model will include the argument that
radio may not be an ideal means of solving rural adult
instructional problems or at the most development
instructional problems in view of the other newer media.
What needs to be done however, is to ascertain whether the
processes followed might apply, or are relevant for teaching
adults.
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At the moment one may conclude that radio is under-utilised as
a tool that could help in accompfishing developmental goals.
When embarking on a developmental programme it is important to
do the following:
* target the audience
* do sufficient ground-work so that the broadcast should
consider or reach your audience.
The success in employing this strategy will to a large extent
depend on how often the targetted audience or group listens to
the broadcast and takes the necessary actions, which include
standing up and going to the centres and joining the
programme, and following the suggestions made, or decisions
taken by the group.
If the initial stages are successful this will encourage
further participation and following of the programme until
goals are realised.
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CHAPTER 5
SYNTHESIS, CONCLUSIONS AND RECOMMENDATIONS
5.1 Synthesis
Poverty in South Africa is real and it is on the increase.
Presently it has become a huge problem because it no longer
affects Black rural people only as identified in this study.
Urban Blacks as well as a section of the White people are also
affected by the problem.
With Black rural people, poverty manifests itself through many
facets, namel y:
* a high infant mortality rate
* lack of knowledge of hygiene, for example, sanitation.
* an attitude of helplessness and hopelessness owing to
extensive under-employment and unemployment
This study has identified the rural adult population as a group
of people affected by this problem. The majority of them are
semi-literate or illiterate. They lack many of the functional
skills that are so necessary for employment in the formal
sector.
l,
The society in
people. Rather
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which we live is also extremely unkind to these
than expose themselves as being illiterate,
these people prefer obscurity.
To teach these people will not be an easy task. There are,
however, guidelines that can facilitate this process since these
people are educable and trainable. They can respond to new
information, acquire new skills and gain fresh insights into
their present circumstances and knowledge.
5.2 Conclusions
On the basis of this study a number of conclusions can be drawn.
5.2.1 Adult learning (cf., 2.2.1 - 2.3.4.1)
Learning by rural adults is fraught with difficulties. These
problems can generally be associated with the following factors:
* motivation
* unlearning of non-productive skills
* forgetting of newly learned knowledge and skills
* resistance to change
* problems of adjustment.
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5.2.2 Use of media (cf., 3.3)
The most relevant medium for illiterate people is radio. This
does not, however, mean that any person can go to the SASe and
begin broadcasting. The person wishing to use this medium
effectively to address the problems of the rural poor will need
to identify the target group, the appropriate language and the
situational factors that will have to be addressed.
Radio is basically an auditory medium and as a result it poses
certain communication problems. These problems are, however,
not insurmountable. The advantages of using radio far exceed
the limitations of the medium. It has almost universal coverage
and most rural people can tune in to some or other radio
station. Radios are relatively cheap and batteries do not seem
too unattainable in rural areas. This study has shown that the
radio has been used effectively to foster development among
rural adults.
5.2.3 An instructional design model for radio programmes
(c f , , 4.2.0
Teaching adults by means of radio would need a well formulated
strategy to produce radio programmes. An instructional design
model would need to clearly define the problem and analyse the
situatic·n. Instructional methods and criteria by which they can
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be assessed should also be identified. Local group leaders with
clearly defined roles and responsibilities need to be
identified. The type of action that needs to be taken after
each broadcast needs to be clearly stated and contextualised.
The model also suggests that evaluation of learning and
activities needs to be done on a continuous basis. At the end
of the cycle a summative evaluation needs to be conducted. The
model hints that a pilot project should initially be undertaken
and that the lessons learned from such a pilot project would
ensure greater effectiveness of the full project.
5.3 Recommendations
5~3.1 Effective adult teaching
When teaching adults it is important to avoid a hostile or
superior attitude. An atmosphere of understanding and of mutual
assistance needs to be created.
Although difficulties experienced by older people are real, good
teaching in a good atmosphere can do a great deal in militating
against the worst effects of age. The problems suffered by
adults should not serve as a deterrent to those who want to
improve the lives of many people, but should rather be taken as
challenges. The training and retraining of rural people will
probably become increasingly characteristic of our society.
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5.3.2 Successful radio strategy
For maximum benefit, radio should be used with other media,
namely, people, audio cassettes and pictures.
One of the most effective radio strategies is the formation of a
study group in which gUided discussion and action are used to
reinforce the radio message. This strategy needs to be further
developed.
In a
could
a call
their
rural setting, a church appears to be a good centre that
be used for community work. When people have responded to
to assemble there, they should be allowed to nominate
own group leaders for purposes of respect and project
education.
5.3.3 Greater involvement and participation
To fight poverty and destitution
have to join hands. For instance,
could establish schools on their
.abourers to send their children.
many people and communities
to fight illiteracy, farmers
lands and encourage their
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Again, employers could arrange for a variety of programmes to be
offered to their employees, such as:
* courses in reading and writing
* training in various skills, such as, occupational skills,
first aid, fire fighting, leadership and teamwork.
Organisations
programmes:
and societies could offer the following
* courses in reading and writing
* training courses in various vocationally-oriented skills,
such as, dressmaking, hygiene, child-care, nutrition,
carpentry, cooking.
Such skills could ensure the rural adult a means of obtaining an
income in either the informal or formal sector.
5.4
5.4.1
Recommendations for further research
The use of radio~
Research into the use of radio as an instructional medium to
facilitate development needs to be undertaken on a continuous
basis. This research could, amongst other topics, explore and
investigate the following:
*
ef fee t i veness'
participation
of radio in terms of motivation and
*
factors facilitating
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continued participation in and/or
dropping-out from radio development programmes
* feedback strategies to ensure continued revision of the
programme.
5.4.2 Instructional design model
The use of radio for
strategies should be
improved. Continuous
developing people requires that new
formulated, implemented, evaluated and
research should establish how best it
could be implemented, how the effectiveness of such
implementation can be assessed and what training needs to be
provided for the group leader of the project. New initiatives
could decide on the use of radio and the use of suggested
strategy, but research possibilities of further improvement for
maximum benefit and establish possibilities of the programme
continuation until, not only the pilot group is developed, but
that the centre should continue to operate until the entire
community is developed or that eventually the centre should
remain a permanent area where people could go to for purposes of
finding help in terms of getting knowledge or training in areas
of their interest.
In this regard special attention should be paid the personal and
other qualities of group leaders, that is, criteria for
selection and ensure that radio fulfils the set of expectations
in order to improve the people or the quality of life of many
people.
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